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QUESTIONS FOR DISCUSSION: The following guiding questions are proposed to facilitate the
discussion:

Main challenges:

(1) What are the key challenges for an attractive teaching profession? Are there any sector-
specific challenges (related to Early Childhood Education and Care or VET for example) that
need to be highlighted?

(2) Priorities of the EU Teachers and Trainers Agenda: What is your view on the possible areas of
focus outlined in this paper? What concrete actions should be prioritised and supported at
European level and how?

(3) European cooperation: How could effective implementation and continued progress of the
EU Agenda be ensured and supported at EU level? What role could social partners play in this
process?

1.
Education Expenditures

The Czech government is committed to catching up with the OECD average. This has been approved
by the government and the prime minister. However, there is a shortfall of approximately 50 billion
CZK in education funding.

These funds are lacking in the education sector, and without an increase in funding, it will not be
possible to meaningfully develop and improve the system.

In a recent report on the Czech Republic, published by the European Commission as part of the spring
package of the European Semester, it was clearly (and repeatedly) indicated that the primary
problems of the Czech education sector are the fact that students’ educational outcomes are heavily
dependent on their socioeconomic background and that the Czech Republic is facing a shortage of
teachers, which seriously jeopardizes the quality of education.

Both of these problems are closely linked to state funding allocated to education. It is evident that
the entire system could benefit significantly from stronger support for marginalized communities, as
well as stronger support for the teaching profession.

Parliament recently approved a system of indexed financial support for schools in at-risk regions, as
well as funding for the positions of school psychologist, special education teacher, and social
education teacher.



This support system is a good one, but its effectiveness depends on whether sufficient funding will be
available in the long term and whether it will be provided to schools on an ongoing basis, rather than
as a one-time grant. In the future, it should be embedded directly into the regional education funding
system so that schools can count on these resources over the long term.

The same applies to funding and support for the teaching profession. Institutional stability, continuity,
predictability, and clear career prospects, combined with competitive salaries, will certainly help
make the teaching profession more attractive to society as a whole.

2.
Priorities of the EU Agenda
Status of the teaching professiona nd social dialogue

The teaching profession is often perceived by the public not as one that sets its own rules and
priorities, but as one in which these rules and priorities must be dictated from above by other
external authorities.

In my opinion, we cannot expect a profession that gives the impression of not making its own
decisions to be very attractive.

In the Czech Republic, there has recently been a debate about how to better support school
principals so they can become better leaders and manage their schools and the educational process
more effectively, and how to ensure the quality of education throughout the country and in all
schools through high-quality school management. And that’s a good thing. High-quality leaders can
establish effective processes and improve the educational process. However, there is no longer any
discussion of the fact that even these leaders do not operate in a vacuum, and that their leadership
should also take into account dialogue with those they lead. What | mean is that while we have a
general awareness and consensus that high-quality leaders and support for them are important, we
reflect less on—and apply less in practice—the fact that high-quality leadership should be based on
high-quality dialogue within schools and across the profession. The lack of a teachers’ voice begins in
individual schools but trickles up to every subsequent level. Behind every effective school leader
stands a team of teachers who clearly see what works in practice and what does not. The system’s
goal should therefore be not only to help support good leaders, but also to guide and motivate these
leaders to actively collaborate with teacher representatives and to actively help keep this dialogue
active and effective themselves.

CMOS PS agrees with the Santiago Consensus that governments should strive to establish a
functioning, transparent, and continuous mechanism for effective social dialogue between
governments and democratically elected representatives of teachers, including unions. It is important
to ensure that the decision-making process is participatory and constructive.

Promoting dialogue with the profession and professionals, enabling their participation in decision-
making, and generally fostering the idea and principle that decision-making is preceded by dialogue
and the participation of all parties. This message should be clearly voiced by the EU on EU level and
towards its memeber states.
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