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The findings from TALIS Starting Strong
2024 reflect the voices of Early Childhood
Education and Care staff and leadersin 17
countries and subnational entities for two
levels of ECEC: pre-primary and settings for
children under age 3.

The findings provide an evidence base

for policymakers to strengthen the ECEC
systems and the ECEC workforce, through
better working conditions and training, to
ensure all children benefit from high quality
ECEC experiences.

This summary offers an overview of some

of the key data from the Results from TALIS
Starting Strong 2024: Strengthening Early
Childhood Education and Care report that are
most relevant to the profession in the ECEC
sector.

Due to the varying and, in some cases,
insufficient response rate to the TALIS
Starting Strong survey, results, and
particularly comparisons between
participating countries should be done
cautiously. The low rate of response can

in part be attributed to the high and
demanding workloads of ECE personnel,
particularly due to the significant workforce
shortage in the sector, which proved to be a
barrier to participation in the survey.
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The workforce and

shortages

Workforce shortages in the sector

are persistent and reportedly hinder
the delivery of quality Early Childhood
Education and Care and teachers’

and education support personnels’
participation in professional
development.

While the majority of staff at the pre-
primary level are teachers, most of the
staff working in settings for children
under age 3 are ESP. Teachers tend to
be more experienced and have higher
education attainment compared to
assistants and other ESP. Combined,
these findings could signal that staff
with lower educational attainment are
being recruited more than in the past to
address staff shortages, and that staff
with longer tenure in the sector and
higher qualifications occupy teacher
roles. ESP in the sector also tend to work
in multiple settings.

Novice staff, with three years of
experience or less, represent a
significant share of staff across all
participating countries and subnational
entities, ranging from about 12% to
about 30%. The high shares of novice
staff coming into the workforce at
several stages of their lives and careers
could suggest an effort to attract more
staff into the profession, but could also
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warn that staff are leaving their roles
before gaining longer term experience.
Around 70% or more of staff have
permanent contracts across most
systems, with most remaining staff

in fixed-term contracts. However,
concerningly, in settings for children
under age 3 in Israel and some areas of
Canada and Belgium and pre-primary
settings in Morocco, Israel and New
Zealand, more than 5% of staff work
without an employment contract.
Across participating countries and
subnational entities, over 90% of the
workforce in the ECEC sector are
women. ECEC setting leaders are

also predominantly women in most
participating countries and subnational
entities, although at the pre-primary
there are often more men in leadership
roles compared to men in staff roles.

I Job satisfaction

Job satisfaction among ECEC staff and
leaders is high, with over 80% of staff in
most countries and subnational entities
reporting that overall, they are satisfied
with their job.

However, a majority of ECEC teachers
and ESP report being dissatisfied with
their salary. Dissatisfaction with salary
tends to grow with experience and level
of education, suggesting a lack of career
and salary progression in many ECEC
systems.

Most ECEC staff is satisfied with the
other terms of their contract, excluding
salaries, and with the level of autonomy
they have to shape their practices.

The share of staff who feel valued by
society is low, but varies, reaching less
than a third of staff in Chile, Japan,
Norway, Ireland and Sweden and over
70% in Colombia and Morocco. ECEC
staff who feel less valued by society
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tend to have more than three years
of experience and higher educational
qualifications.

I Wellbeing

A significant percentage of staff report
that they experience work-related stress,
ranging from under 20% in Colombia
and Israel to over 75% in Germany.

Lack of capacity, resources and time is
an important source of stress. Having
too many tasks to do at the same time,
too much work related to documenting
children’s development and too much
administrative work are the most
frequently reported sources of stress by
ECEC staff.

Attending to family responsibilities,
working in a job not in the ECEC sector,
becoming a teacher in a primary school
or above, and resolving mental or
physical health-related issues are the
most likely reasons for staff to leave
their profession.

These findings highlight feedback loops
through stress that can exacerbate
workforce shortages. Workforce
shortages are a source of stress which
have an impact on the level of stress,
while staff who are more stressed are
more likely to consider leaving the sector
for health issues.

Often considered buffers of stress,
satisfaction with salary, autonomy and
leadership are not sufficient to buffer
against the effect of job demands and
conditions on stress for the workforce in
the ECEC sector.

Training and professional
development

In most countries, over 90% of ECEC
staff have completed programmes that
included training specifically to work with
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children with rates ranging from 87%
in settings for children under age 3 in
Israel to 99% in pre-primary settings in
Spain and Turkiye. However, this is not
universal and in some countries and
subnational entities, assistants have
lower qualifications than teachers
More than 80% of staff participated in
professional development in the past
year, primarily through participating in
courses, seminars or workshops. Fewer
staff engaged in job-embedded and
collaborative approaches to training,
that have proved more impactful and
cost-effective. On average, ECEC staff
attended 2-4 professional development
activities in the 12 months prior to the
survey.

On average, teachers and staff who
hold higher levels of initial education
participate more in professional
development.

Lack of replacement staff, the high
cost of professional development and
a lack of time are the most commonly
identified barriers to professional
development across most systems for
both ECEC levels.

ECEC staff receive limited support

to participate in professional
development. Materials needed for
activities, release from working with
children during regular working hours,
and reimbursement of professional
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development costs or of out-of-pocket
costs are the most common types of
support received, but less than 45% of
staff (at both levels of ECEC) benefit from
them.

Experienced staff tend to benefit

more from professional development
support than novice staff, who arguably
need more support as they enter the
profession.

Staff report a strong need for additional
budget and training resources to
support children with special education
needs.

I The case for public ECEC

Both public and private settings,
including for-profit ones, receive funding
from the government.

However, public and private ECEC
settings are unevenly distributed, with
public settings more common in rural
and socio-economically disadvantaged
areas and small towns. Public settings
also enrol higher proportions of
vulnerable children. These findings
highlight the importance of investing
in public ECEC, and ensuring access to
quality Early Childhood Education and
Care for all children.

Education International represents
organisations of teachers and
other education employees

across the globe. It is the world's
largest federation of unions and
associations, representing thirty
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million education employees in
about four hundred organisations in
one hundred and seventy countries
and territories, across the globe.
Education International unites

www.ei-ie.org teachers and education employees.
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